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Actionable Strategies to 
Support Students’ Social-
Emotional Behavior Skills
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Presenter
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Today’s Objectives

Provide an overview of the 
components of effective 

teacher behaviors in Tier 1

Describe how  to set up a 
class-wide contingency 
management approach 

Present Best Practice 
Strategies for how to make 

these approaches work

Present case studies 
from PreK through 

high school that illustrate 
the plans in action 

Plan for how to monitor 
progress and evaluate 

outcomes

Plan for modification and 
maintenance

What needs to be in place to 
maintain and sustain gains?
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Provide an overview of the 
components of effective teacher 

behaviors in Tier 1

What are the teacher strategies 
used at Tier 1?

7



8

~5%

~15%

Indicated: Specialized, 
individualized systems 
for students with 
serious behaviors

Targeted: 
Specialized 
group systems 
for students 
at risk

Universal: School/
class-wide systems for all 
students, staff, & settings

~80% of students
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Social and Emotional Behaviors Addressed at Tier 1

Consider Domains of Functional Adaptation and Impairment
Adaptation Impairment
Academic Engagement
Academic Enablers
Social Communication Skills
Executive Functioning
Self-management
Self-worth and esteem
Friendships
Following classroom rules
Extracurricular strengths

Learning problems
Inattention
Poor impulse control
Avoidance
Fragile motivation
Low self-control
Disrespect for authority/rules
Low self-esteem
Social Isolation
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Empathy, attention, listening, 
encouragement, good teaching

Praise & 
encouragement

Rewards & 
celebrations

Clear limits, class rules, 
consistent follow-through

Ignore, distract, 
redirect

Logical 
consequences

Use liberally

Use sparingly
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There is no replacement for 
strong curricula.

Engaging, fun, interactive 
teaching style is essential, 
regardless of the subject.

Remote Instruction 
Adaptations: Breakout rooms; 
Team projects; Chat

Instructional Support Strategies
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• Balance correction with praise for learning academic content 
at a ratio of 3:1

• Provide feedback at the level the class is at –
use a shaping procedure (e.g., successive approximations)

• Remote Instruction Adaptations: Personal communications 
through text/email; share

successes with caregiver too!

Academic Praise and Corrective Feedback
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• Maximize opportunities for children to 
make academic responses

• Use whiteboards, surveys, 
peer-pairing

• Distribute opportunities across the 
whole class

• Remote Instruction Adaptations:
Breakout rooms; Team projects; 
Independent work for strong concepts

Academic Response Opportunities
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• Summarize key points, skills, 
or concepts frequently

• Help children build a scaffold 
of important information

• Build upon prior concepts
• Remote Instruction Adaptations:

Repeat concepts frequently; 
Check for understanding 
frequently; Look for gaps in 
completed work

Major Concept Summaries 
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• Structure of the activity, classroom, and lessons

• Rules should be positively phrased, and tailored to activity

• Routines are predicable, and they shape behavior over time
• Remote Instruction Adaptations:

Start on time/end on time; Provide

schedule and advanced organizer; 

Begin and end remote interactions 

with standard procedures.

Structure, Rules and Routines
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• Catch children 
“being good”

• Comment on appropriate 
behavior

• Balanced attending 
between classmates

• Remote Instruction 
Adaptations: Personalized 
Feedback; Copy caregiver; Use 
liberally during whole group

Attention and Praise
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Effective Requests

• Bad Commands

• Issued when it is unclear whether the child is 
attending

• Contain multiple steps

• Vague

• Issued as a question

• Unclear phrasing (Let’s . . .)

• Extended for a long period of time

• Repeated without consequences
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Good Requests

• Issued once attention is obtained

• Issued in manageable steps

• Specific

• Issued as a command/instruction

• Use clear phrasing

• Limited to the present

• Followed by consequences for both compliance (e.g., 
praise) and noncompliance (e.g., repeat command)
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Effective Requests

Remote Instruction Adaptations: May need to be written down; 
Remember these requests are going to the child and a caregiver; Attempt 
to use similar instructions across week (see Routines)
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Planned Ignoring

• Deliberately ignore minor, 
inappropriate behaviors

• Especially if the behaviors are 
attention-seeking!

• Attend to and return to 
appropriate behavior

• Remote Instruction Adaptations:
Mute Button!; Differential Attention
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Premack Contingencies and Transitional Warnings

• “Grandma’s Rule”

• Help children know 
about and prepare for 
transitions/changes in 
routine.

• Remote Instruction 
Adaptations: When we 
finish this lecture, we can 
play a fun group game.
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Describe how  to set up a 
class-wide positive behavior 

support approach 

What are the steps in setting up a 
class-wide positive behavior 

support at Tier 1?
22
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Theory of Behavior Presentation

Antecedent Behavior Consequence

Child Desires 
Peer Attention

Makes a 
”smart” 
remark to 
teacher

Other 
children 
laugh
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Steps for Setting up a Class-wide Positive Behavior Support

1. Identify a class-wide goal (Note that individual or small group goals 
should not be addressed class-wide).

2. Clearly define the goal in behavioral terms (e.g., Reporting to the 
teacher a negative behavior of another student; Arriving after the 
bell to class). 

3. Promote antecedent control

4. Promote consequence control

5. Clearly explain the procedures to the class
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Class-Wide Interventions

• Implemented for all students in the class

• Same procedures used by the teacher each day
• Works to prevent behavior problems 
• Provides consistent procedures for responding to 

rule violations
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Present Best Practice Strategies for 
how to make these approaches work

What are examples of Tier 1, 
Class-wide Approaches?

26
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Currently there are many models of class-wide behavioral 
interventions to target disruptive behavior.  

For example:
• The Good Behavior Game

• Class-wide Point System
• Class-wide Lottery
• Class-wide Time out Program
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The Good Behavior Game

• Teachers target specific behaviors.

• The class is divided into two (or more) teams.

• Each time a target behavior is exhibited, the team receives a 
checkmark on the board.

• Teams that do not exceed the maximum number of checkmarks 
are rewarded each day.

Barrish, Saunders, & Wolf, 1969; Dolan, Kellam, et al., 1993
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Good Behavior Game Video Example

https://www.youtube.com/watch?v=SdBFa-g2Qts&t=304s

https://www.youtube.com/watch?v=SdBFa-g2Qts&t=304s
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Good Behavior Game — Results

• Students from classrooms that used the Good Behavior Game 
were compared to those that did not.

• At the end of first grade, intervention students were:
• Less shy and less aggressive when rated by teachers
• Had fewer peer ratings of aggressive behavior

• The most aggressive boys exhibited less aggression when 
followed-up in 6th grade
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Upward Extensions for Older Grade Levels 

• The same principles apply for all grade levels

• Rewards would need to be developmentally appropriate (e.g., 
free time; early dismissal)

• Group contingencies are effective at all grade levels with 
developmental considerations to promote student 
engagement.
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Present case studies from PreK 
through high school that illustrate the 

plans in action 

What are some examples of Tier 1 
approaches?

32
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Effects of a “Tootling” Intervention and Group Contingency

• In a “tootling” intervention, students report to the teacher on 
the positive behaviors of classmates

• Dillon et al. (2019) reported on how teachers used class Dojo 
to track tootles and post them to students

• Rewards were contingent on the class meeting a pre-
determined “tootling” goal
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Results across elementary school classrooms

c.f. Dillon et al., 2019
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Cafeteria Intervention –Tier 1

The grade school cafeteria was described to be “in chaos.”
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Cafeteria Lottery

• School wide rules posted in the cafeteria

• Rules were reviewed for each class at the beginning of lunch.

• Classes started with 6 tickets and lost one of each rule violation (e.g., 
teasing, aggression, out-of-seat).

• Bonus tickets were awarded if the entire class was following rules 
during random “scans.”

• Each morning winners were picked out of the earned tickets, and 
teachers awarded a classroom prize (e.g., wear pajamas to school, 
extra free time)
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Group Contingency with High School Students (Christ & Christ, 2006)

• High school teachers targeted disruptive and off-task behavior 
during instruction

• 2-minute timer was set to countdown at the beginning of class

• If the timer reached zero prior to a negative behavior, the 
class earned a point

• If a negative behavior was exhibited, the timer was reset

• The class had to earn 17 points to earn free time at the end of 
class.



40

Results
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Plan for how to monitor progress and 
evaluate outcomes

How Do Educators Assess initial need 
and future outcomes?

41
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SAEBRS
Kilgus & von der Embse, 2014

• Brief, 19-item teacher rating scale

• One broad scale and three subscales
• Total Behavior (19 items)

• Social Behavior (6 items)

• Academic Behavior (6 items)

• Emotional Behavior (7 items)

Externalizin
g Problems

Social 
Skills

Attentional 
Problems

Academic 
Enablers

Total 
Behavior

Social 
Behavior

Academic 
Behavior

Emotional 
Behavior

Internalizin
g Problems

Emotional 
Competence
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FastBridge Direct Behavior Rating (DBR)
• Highly efficient classroom teacher rating tool

• Hybrid behavior assessment tool

• National Center for Intensive Intervention 
-- Convincing evidence for use in monitoring 
Disruptive Behavior and Academic Engagement

• Aligned with the SAEBRS
-- Social Behavior
-- Academic Behavior
-- Emotional Behavior

Systematic 
Direct 

Observation

Behavior 
Rating 
Scale

DBR
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Plan for modification and maintenance

What needs to be in place to 
maintain and sustain gains?

44
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Progress Monitoring and Intervention Outcome

Educators should set 
goals for desired 
outcomes in their own 
practice as well as in the 
classroom’s functioning. 
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Trouble-shooting Class-Wide Programs

• Are the contingencies stated clearly?

• Are the target behaviors clearly defined so the teacher can monitor/evaluate?

• Is the target criterion appropriate?

• Is the program being monitored accurately?

• Are public feedback systems in place?

• Are the children able to monitor their behavior/standing?

• Is the reward motivating?

• Is the reward provided consistently?

• Is the reward provided frequently enough?
Pelham, 2001



47

The Illuminate Solution Data-informed teacher empowerment 
driving new levels of performance

fastbridge.org
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Questions for Dr. Fabiano

48
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